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CHAPTER I 
INTRODUCTION 
The Provis ion  of educat ional  experiences s u i t a b l e  
f o r  r e t a r d e d  ch i ld ren  i s  one of the  problems every school  sys- 
tem faces .  I n  the  Des Moines Publ ic  Schools a t t e n t i o n  has been 
given t o  t h i s  problem s ince  1914. One p a r t  of t h i s  program 
has been s p e c i a l  c l a s s e s  f o r  the mental ly  r e t a r d e d  a t  the  
t e n t h  grade l e v e l  a t  two of the  high schools.  The adminis tra-  
t o r s  and t eachers  of t h e  Department of Pupi l  Adjus tme~t  of the  
Des Moines Publ ic  Schools a r e  aware of the  n e c e s s i t y  t o  main- 
t a i n  a s p e c i a l  education program which w i l l  s t r i v e  t o  meet the  
needs of the  p a r t i c i p a n t s .  Secause of t h i s  awareness a  com- 
m i t t e e  r ep resen t in?  the var ious  l e v e l s  of educat ion w a s  formed 
t o  review t h e  present  sys ten .  The w r i t e r  wes appointed t o  r e -  
view the  system a t  the  secondary l e v e l ,  
It should be noted t h a t  the  term "specia l"  a s  used i n  
t h i s  r e p o r t  i s  synonymous wi th  the  t e r n  "retarded" a s  it is  
u s u a l l y  used. This s p e c i a l  proman as  c a r r i e d  out  a t  North 
H i p h  School was t h e  ob jec t  of t h i s  study. 
The s p e c i a l  program f o r  r e t a r d e d  ch i ld ren  a t  Worth 
Hiph School was i n a u ~ u r a t e d  i n  the  f a l l  of 1947. Since t h a t  
time t h e r e  ha3 been l i t t l e  chmpe o r  review of t h e  prosr,m, 
The w r i t e r  h ~ s  been a t e ~ c h e r  in the pro,Rrm f o r  f i v e  years  
and be l i eved  t h a t  a review of the program and i t s  e f f e c t i v e n e s s  
should be made. The Department of Pup i l  Adjustment of t h e  Des 
Moines Publ ic  Schools, the adninis t r a t i v e  agency involved, 
a l s o  expressed i n t e r e s t  i n  such a review. 
Pur2ose of the  study. It was the re fo re  the  purpose of 
--
t h i s  s tudy t o  review the operat ion of t h e  s p e c i a l  proyram f o r  
r e t a r d e d  ch i ld ren  a t  North High School, t o  determine how s a t i s -  
f a c t o r i l y  i t  was operat ing,  and t o  make recommendations t o  Fm- 
prove i t s  e f fec t iveness ,  i f  such was found necessary,  
Def in i t ion  - of terms, To c l a r i f y  and i d e n t i f y  some of 
t h e  genera l  t e r n s  used i n  t h i s  s tudy the  fol lowing d e f i n i -  
1 
t i o n a  w i l l  ~ n n l p ,  
S?ec ia l  Sducation: -- That a rea  of educat ion wi th in  the 
nas bflolnes Public Schools t h a t  app l i e s  t o  those s tuden t s  w i t h  
find IQ of between 55 and 79. 
Mental lv  -- Retarded: Those c h i l d r e n  wi th  an IQ below 79. 
Department - of Pupi l  Adjustment : The Departnent u i t h i n  
t h e  Des Moines Publ ic  Schools t h a t  has j u r i s d i c t i o n  over the 
S p e c i a l  Education P r o ~ r & ~ .  
Specia l :  Thm e s tudents  c laased  as  mental ly  retarcled 
and pnr t l c ipn t ln r :  i n  the  Specia l  Education Progrxm. 
l ~ e p ~ ~ t m e n t  of P u p l l  Adjustment, Hanual For -Teachers 05 
5 ~ c l a l  C l ~ s a r n  f o r  Retarded ::i.ines Yublic. ~ c : l u o E ,  L I I R ~  1 .3  $.nos, 1 o w n T ? ' ; 0 7 . ~ -  
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Regular: Those s tudents  and courses no t  a s soc ia ted  
w i t h  t h e  s p e c i a l  education program. 
11. PROCEDURE 
The f i r s t  s t e p  was t o  secure permission t o  make t h i s  
s tudy from the Department of Pup i l  Adjustnent of t h e  Des Moines 
Publ ic  Schools. This was read i ly  granted. 
The l i t e r a t u r e  was then  surveyed t o  o b t a i n  c h a r a c t e r i s -  
t i c s  of r e t a rded  ch i ld ren  and suggest ions f o r  t h e i r  education. 
Also, o the r  school systems were w r i t t e n  f o r  information about 
proprams f o r  the  r e t a rded  t h a t  may be i n  exis tence .  There was 
v e r y  l i t t l e  of s a t i s f a c t i o n  from t h i s .  
Conferences wi th  t h e  Director  of the  Department of 
Pup i l  A d j u ~ t x e n t  and with  the  Director  of Secondary Zducation 
for t h e  Dss Moines Public Schools were held,  a t  which tFme a 
penera1 p i c t u r e  of the whole program f o r  s p e c i a l  s tuden t s  was 
jecured. This was followed by conferences w i t h  many school  per-  
sonnel  who had lonc  been working i n  the s p e c i a l  program i n  Des 
Moines. 
Conferences wi th  the p r i n c i p a l  of Florth H i ~ h  School aqd 
o thor  a d m i n i s t r ~ t i v e  personnel and teachers  were he ld  t o  draw 
up the  .q t~ tement  about the  pro-r.m a t  North Hilh School. The 
records  t h e r e  were made ava i l ab le  f o r  t h i s   stud^. 
I n  add i t ion  t o  the  o f f i c e  records,  f u r t h e r  i n f o r m ~ t i o n  
about t h e  s p a c i a l  gtudanta were secured from a s e r i e s  of i n t e r -  
views wi th  these  s tuden t s  d u r i n r  the 1956-1957 school  year. 
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The r e s u l t s  of the  above procedure were then  presented  
a s  follows: Chapter 11, the  education of the  s p e c i a l  ( r e -  
t a r d e d )  s tuden t ;  Chapter 111, the s p e c i a l  program i n  t h e  Des 
Moines Publ ic  Schools; Chapter IV, the s p e c i a l  s tudent  a t  North 
High School. 
EDUCATION OF THE SmCIAL STUDENT 
This  chapter  deals  wi th  two major a r e a s  which a r e  b a s i c  
t o  the  problems t h a t  confront educators  and laymen a l i k e  i n  
t h e i r  a t tempts  t o  c r e a t e  optimum educat ional  s i t n a t i o n s  f o r  
ch i ld ren .  The f i r s t  s e c t i o n  i s  concerned w i t h  the  na ture  of 
t h e  s p e c i a l  s tuden t  and the  second s e c t i o n  dea l s  w i t h  the  educa- 
t i o n a l  provis ions  f o r  him. 
Much information r e l a t i v e  t o  the  na ture  of the  s p e c i a l  
s tuden t  was ava i l ab le  from s tud ies  on t h i s  sub jec t  as  r epor ted  
i n  p e r i o d i c a l s  and books. Personal interviews and t eachers1  
manuals were sn  Important source of informat5on dea l ing  w i t h  
t h e  educat ion  of t h e  s p e c i a l  s tudent ,  
" I n  every sample of one hurlgred pup i l s  s e l e c t e d  a t  ran- 
dom from the  elementary schools of the n a t i o n  t h e r e  a r e  a t  
l e a s t  twenty who m a t  be regarded as slow lea rne r s , "  according 
1 
t o  Featherstone,  In  public  education t h e r e  i s  a  major 9roSlern 
In i d e n t i f y i n ?  and educat ing t h i s  twenty pe r  cent .  
What a re  the  c h ~ r ~ c t e r i s t i c s  of a  "slow l e a r n e r n ?  This 
chapter  i s  concerned wi th  the  answer t o  t h i s  ques t lon  under the 
l ~ i l l i m n  B. Featherstone,  T e ~ c h i n r ;  -- t h e  Slow L e a r m r ( N e w  
York: Bureau of F u b l i c ~ t i o n s ,  Col :unbi~  ~ n i v e r s i t ~ , m  F. v i i ,  
fol lowing headings: physical  c h a r a c t e r i s t i c s ,  x e n t a l  charac- 
t e r i s t i c s ,  and pe r sona l i ty  and adjustment. 
Phys ica l  Cha rac t e r i s t i c s  
The phys ica l  s ide  of the mentally r e t a rded  s tudent  i s  
o f t en  a  con t r ibu t ing  f a c t o r  t o  h i s  mental maladjustment. Gen- 
e r a l l y  speaking the spec i a l  s t uden t s . a r e  of small  s t a t u r e  i n  
w e i ~ h t  and height  when compared wi th  the  normal ch i ld .  They 
o f t e n  tend t o  be l e s s  we l l  proportioned than  t h e  normal ch i l d ;  
however, wh.on they are heavy or  t a l l ,  t hen  tend t o  be excep- 
t i o n a l l y  obese or unusually t a l l ,  
I n  my own experiences s tudents  have been as t a l l  as 
s i x  f e e t  t h r e e  inches and as  sho r t  as f i v e  f e e t  t h r e e  
inches.  The weight s ca l e  has ranged from ninety-f ive  
pounds t o  two hundred and forty pounds.1 
Featherstone has pointed t o  s im i l a r  tendencies t o  dev ia te  
from the  normal i n  mat ters  of hea l th :  
I n  mattsrs of health...slow learninq ch i ld ren  a s  a  
group d i f f e r  more conspicuously from average chi ldren ,  
ae fec ta  of hearinc and speech, malnut r i t ion ,  de fec t ive  
t o n s i l s ,  adenoids, and de fec t s  of v i s i o n  a r e  consider-  
ably more frequent  than among a v e r a q  children.2 
C p i l  B u r t  hns c a r r i ed  t h i s  f u r t he r :  
The most common condit ion a?pears t o  be a ch i l d  who 
i s  su f fe r inq  or  has su f fe red  during h i s  pre-school l i f e  
no t  from any s i n ~ l e  well-defined complaint, Su t  i'rom a 
p l u r a l i t y  of minor t roubles ,  a l l  con t r iv ing  t o  manifest  
IF. J. Daly m d  L. C .  C ~ i n ,  Mentally Retarded Students  
I n  Ca l i f o rn i a  S e c o n d 9  Schools (Sacrmento:  C~l i foorn ia  State 
-
Dopnrtment 01' - d u c ? t i o n , m  p .  19. 
and maintain a  lowered s t a t e  of bodi ly  v i t a l i t y .  The 
outs tan din,^ condi t ion  is  what i s  o f t e n  vaguely termed 
a s  genera l  d .eb i l i ty ,  p a r t l y  no doubt inna te ,  and p a r t l y  
due t o  var ious  pos t -na ta l  and environmental condi t ions .  1 
It was pointed out i n  a  study of the  mental ly  r e t a rded  
s t u d e n t s  i n  ~ a l i f o r n i a  secondary schools t h a t ,  "Poor h e a l t h  has 
been known t o  l i m i t  t h e  funct ioning  of adolescents  so s e r i o u s l y  
t h a t  they  manifest  symptoms of mental r e t a r d a t i o n  which o f t en  
2 
disappear  when the  phys ica l  de fec t s  a re  corrected." 
A n  interview wi th  the  personnel of the  h e a l t h  s e r v i c e  
a t  North High School revealed the  fol lowing about the  h e a l t h  
of t h e  s p e c i a l  s tudents .  This s tudent  has snown a  marked need 
f o r  the  h e a l t h  a t t e n t i o n  t h a t  the  school can give. This ,  of 
course,  c o n s i s t s  of such provis ions a s  r e s t  when a headache 
occurs  o r  use of a  hea t  lamp f o r  c e r t a i n  neuro-muscular a i lments .  
An examination of h e a l t h  records a t  North H i ~ h  School showed 
t h a t  the  o t h e r  h e a l t h  and phys ica l  f a c t o r s  t h a t  seen  t o  be 
most dominant i n  the mental ly-retarded group a re  the  cond i t ion  
of the  eyes,  e a r s ,  and t e e t h .  A span of t h r e e  years  - 19%, 
1955, and 1956 - showed the following per  cent  of d e f e c t s  w i t h  
the  s e v e n t y - e i , ~ h t  s tuden t s  en ro l l ed  i n  the s p e c i a l  educat ion 
c l a s s e s  durinq those years.  Eye de fec t s  ( c o r r e c t a b l e  wi th  
l c y r i l  Burt ,  - The Backwwd Child (New York: D. Appleton 
Co., 1947) ,  p. 206. 
2 ~ a l y  and Cain, a. G., p. 19. 
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g la s se s )  22 Per cen t ;  hearing lo s s  (moderate t o  s e r ious ) ,  3 
Per cen t ;  hearing l o s s  ( s l i ~ h t )  18 per cent;  den ta l  de tec t s ,  
56 Per cent .  These f igures  were drawn from the  records of 
s tudent  examinations a t  North High School. The p o s s i b i l i t y  
t h a t  t he  v i s i t i n g  physician could not determine the  complete 
physical  conditions of students i n  the time span of the  exami- 
nat ions  must be considered i n  accepting these  data.  
It i s  thus c l e a r  t h a t  the physical and hea l th  problem 
of the  spec i a l  s tudent  required constant observation. Although 
many f a c i l i t i e s  tend t o  be inadequate with respect  t o  a id ing 
the s p e c i a l  s tudent ,  every physical handicap t h a t  can be over- 
come increases a  s tudent ' s  chance t o  make the  -most of h i s  i n -  
t e l l e c t u a l  capacity,  and, of course, contr ibute t o  h i s  comfort 
and happiness, 
Yental  Charac te r i s t i cs  
The mental make-up of the spec ia l  o r  re tarded stu2er1t 
i.s ~ e n e r a l l y  characterized i n  sole or all of the  following areas,  
The spec i a l  s tudent  u s u ~ l l y  exh ib i t s  i n f e r io r  perceptive powers. 
They of ten  lnck the a b i l i t y  to  define,  analyze and d i s t i n g i s h '  
. . 
dif ferences .  They prove t o  be very l imi ted i n  reasonins a b i i i t y  % 
~ n d  i n  deal in^ w i t h  problem s i tua t ions .  In  f a c t ,  i t  i s  because 
of t h i s  i n f e r i o r  reasoning a b i l i t y  t h a t  re tarded chi ldren are 
1 
retarded.  As reasonin8 a b i l i t y  i s  considered t o  be an innate 
l ~ l i s a  Mmtens, Guide to  Curriculum Adjustnent - f o r  Mentallg 
Retarded Children, United 2 t a K s  Di-'f ice O~ ..duc:~.tion, 3ul le t ' ln  11 
(;.lns:~.in;:ton: i:ovemont Pr in t ing Office, 1 ~ 3 6 ) ~  p. 6. 
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capac i ty ,  i t  i s  debatable how much improvement of reasoning  may be 
brought about by ins t ruc t ion .  The memory span of the  r e t a r d e d  
c h i l d  i s  o f t e n  very  shor t .  
A s tudy  conducted a t  the  Univers i ty  of Mimeso ta  by H. 
Dowel1 and W. L. Carson i n  1952 revealed  the  fo l lowing mental 
a s s e t s  and l i a b i l i t i e s  of r e t a rded  s tuden t s .  L i a b i l i t i e s  in -  
c luded l a c k  of ingenui ty and imagination, l a c k  of concent ra t ion  
and a t t e n t i o n ,  reading d i s a b i l i t y ,  de fec t ive  aud i to ry  memory, 
inadequate vocabulary, l a c k  of eye-hand coordinat ion,  i n a b i l i t y  
t o  note  d e t a i l s  and slow r e a c t i o n  time, among o the r s .  The 
g r e a t e s t  a s s e t s  of the  r e t a r d e d  s tudent  were vocabulary (corn- 
b i n a t  ion aud i to ry  and v i s u a l  impressions ), v i s u a l  memory, r ea -  
1 
soninq i n  concrete  s i t u a t i o n s  only and manipulative abi lF ty .  
Ind iv idua l  mental c h a r a c t e r i s t i c s  ev ident  i n  the  r e -  
t a rded  s tuden t  a r e ,  ~ e n e r a l l y ,  easy t o  d e t e c t ,  b u t  o f t e n  d i f -  
f i c u l t  t o  improve upon because of t h i s  l a c k  of inna te  a b i l i t y  
t o  reason. The mental ly  r e t a rded  s tudent ,  the  w r i t e r  notes ,  
i s  q u i t e  o f t e n  under severe  tens ion  i n  courses  of an acadexcic 
na tu re .  It miyht be o f  more value t o  t h i s  s tudent  t o  charnel  
h i s  e f f o r t s  nore i n  keegine with h i s  a b i l i t i e s .  
P e r s o n a l i t x  - ~ n d  Adjustment 
Featherstone ~ R F I  cenera l ized  a s  fol lows about the  
l ~ .  Dowel1 and ltj. L. C ~ r s o n ,  U n d e r s t ~ n d i n ~  the  Mental l  
Retarded ( M i n n e ~ p o l i s  : Universi ty  of ! ' i-l?ncsot~ r ' ress,  
p e r s o n a l i t y  and adjustment of the  slow lea rne r :  
It i n  widely bel ieved t h a t  slow l e a r n e r s  a s  a group 
have poor p e r s o n a l i t i e s  and a re  l e s s  w e l l  ad jus ted  than 
average o r  b r i g h t  pupi l s ,  but  the re  i s  l i t t l e  conclusive 
evidence t o  support  such a  b e l i e f .  S tud ies  of the  ad- 
justment of groups of  low l e a r n e r s ,  ns compared wi th  
b r i g h t  groups ind ica te  t h a t  the  b r i y h t  p u p i l s  a r e  a  
l i t t l e  b e t t e r  ad jus ted  and t h e  slow l e a r n e r s  a l i t t l e  l e s s  
w e l l  ad jus ted  than normal, blat the  d i f f e rences ,  while  
s t a t i s t i c a l l y  s i g n i f i c a n t ,  a r e  small. One's p e r s o n a l i t y ,  
of course,  i s  an extremely complex mat t e r  and i s  incapable 
of be ing  described adequately i n  such simple terms a s  
good, f a i r ,  poor, and the  l i k e e l  
Various attempts have been made t o  =lalyze t h e  person- 
a l i t y  of t h e  mental ly  r e t a r d e d  according t o  c e r t a i n  s p e c i f i c  
- L 
a t t r i b u t e s .  One of these  s t u d i e s  showed t h e  mental ly  r e t a r d e d  
r e v e a l e d  the  a t t r i b u t e s  of s e l f  - d i s t r u s t ,  phys ica l  t l m i d i t g ,  
dependence m d  deference. Bright s tuden t s ,  on the  o t h e r  hand, 
were t h e  lenders  wi th  r e s p e c t  t o  leadership ,  r i v a l r y ,  concelz- 
t r ~ t i o n ,  z e s t ,  c r e ~ ~ t l v i t y ,  couraKe, s e l f  -defense, and o t h e r  
~ e n e r ~ ? . l y - d e s i r a b l e  c h a r a c t e r i s t i c s .  This  s tudy poin ted  out,  
however, t h ~ t  a rnnrked d i f fe rence  was revealed  i n  only  a  f e w  
~ t t r ' b u t s s ,  snd mmy of them showed no d i f f e r e n c e s  a t  a l l .  For 
e x m p l e ,  b l u f f  in,?, cooperation, s e l f i s h n e s s ,  obedience, k i n d l i -  
nefls,  meqar iousness ,  emotional i ty ,  antagonism, r e t i c e n c e ,  
generos i ty ,  defensiveness ,  m d  exclusiveness  showed no change 
l ~ e n t h n r ~ t o n e ,  z. G., p. v i i .  
2 ~ .  Liphtfoot ,  C h ~ r a c t e r i s t i c s  of R r i s h t  m d  Dull  Chlleren 
(New York: Bureau of A u b l i c ~ t i o n s ,  Columbl~ Cnivs r s i tp ,  _0,41), 
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o r  s i g n i f i c a n t  d i f ferences  between the  b r i g h t  and mental ly r e -  
tarded. ch i l d .  
The slow l ea rne r  does n o t  l a ck  the  a b i l i t y  t o  develop 
and mainta in  outstanding hab i t s  of charac te r  and personal i ty .  
Featherstone has s t a t e d  f u r t h e r  about the  pe r sona l i t y  
development of t h e  re tarded ch i ld  as  it  shows i t s e l f  i n  the 
classroom: 
Slow-learning chi ldren  a re  very o f t en  a l l eged  t o  be 
uncommorlly l azy ,  and wi th  good reason, but  one should 
be ca r e fu l  not  t o  assume t h a t  l a z ine s s  i s  cons t i t u t i ona l .  
Laziness i s  f r equen t ly  due t o  ill heal th ,  and even more 
f requen t ly  t o  educat ional  maladjustment . Poor powers 
of a t t e n t i o n  a r e  a l so  noted more f requen t ly  among slow 
l ea rn ing  ch i ld ren  than among average chi ldren .  Again, 
one must avoid the  easy genera l i za t ion  t h a t  i n a t t e n t i o n  
i s  a  na t i ve  defec t ,  incapable of improvement. At tent ion  
i s  only p a r t i a l l y  a  mat ter  of mental resources.  1 
Perhaps the w r i t e r ' s  work w i th  t he  s p e c i a l  s tudent  a t  
North Hiph School over a  five-year period has r e s u l t e d  i n  some 
qene ra l i z a t i ons  about t h i s  kind of s tudent  which i l l u s t r a t e s  
t he  p e r a o n ~ l i t y  c h m a c t e r i s t i c s  repor ted  above. Y e  has found 
t h a t  the  s p e c i a l  s tudents  a r e  quick t o  form c l iques  by t h e i r  
own s t m d a r d s  of dress ,  thouqh they resent  any re fe rence  t o  
" spec ia l "  education. It i s  necessary t o  c a r ry  out classroom 
procedures s imi la r  t o  those i n  "regular"  c l asses .  It has not 
been uncommon f o r  the  w r i t e r  t o  i ssue  a r egu l a r  Enql ish  textbook 
t o  t h e  ~ p e c i a l  c l a s s  f o r  the  s tudents  t o  c a r r y  about t h e  h a l l s .  
Limited u.se can be m ~ d e  of t h i ~  book i n  teach in^, bu t  the lm-  
p o r t ~ n t  th ing  t h ~ t  it  does i s  t o  provide the  s p e c i a l  s tudent  
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w i th  a  sense of being l i k e  other  s tudents  and not being l abe l ed  
by ca r ry ing  a  spec i a l  and simple book. The s p e c i a l  s tudent  who 
i s  able  t o  take p a r t  i n  the a t h l e t i c  program wi th  success t r i e s ,  
o f t en  i n  va in ,  t o  d i sassoc ia te  himself from t h e  "specia l"  group. 
He w i l l  s l i p  q u i e t l y  In to  homeroom and of ten  i s o l a t e  himself 
from the o the r  s tudents .  He l i k e s  indiv idual  a t t e n t i o n  i n  the 
classroom and t r i e s  t o  appear i n t e l l i g e n t ,  
11. EDUCATION OF THE SPECIAL STUDEPTT 
When discuss ing  provisions f o r  the  educat ion of the  
s p e c i a l  o r  r e ta rded  s tudent ,  it must be recognized t h a t  the  
genera l  purposes of publ ic  education w i l l  apply t o  him as  t o  
o the r s .  Also, many of the  spec i a l  s e rv i ce s  and a c t i v i t i e s  i n  
R ~ c h o o l  w i l l  apply t o  hirn as t o  o thers .  The problem a r i s e s  
I n  de termininr  how t o  r e a l i z e  t he  ob jec t ives  w i th  t h i s  s tudent ;  
how t o  make t h e  se rv ices  m d  a c t i v i t i e s  as u se fu l  as poss ib le  
t o  h i s  development because of t he  ways i n  which he d i f f e r s  
from the  normal. Featherstone pointed out  t h i s  d i f f i c u l t y  
q u i t e  p l ~ i n l g  when he wrote: 
1. There are  no means by which a  conventional cur- 
riculum m ~ d e  up of such academic sub jec t s  as  Xnrl ish,  
ma them~t i c s ,  science,  h i s to ry ,  stenopraphy, bookkeeping, 
~ n d  the l i k e  can be t aush t  t o  slow lea rne rs .  
2. It i s  inposs ib le  t o  c h a n ~ e  t he  curriculum enough 
t o  meet tho needs o r  slow lea rne rs  without chansins t h e  
a t s n d ~ r d s  for mark in^, ~ r ~ d e s ,  promotion, and p r ~ d u a t i c n .  
3. It i s  impossible t o  develop a s u i t a b l e  curriculum 
f o r  s low- le~rn in ,q  youth on the ba s i s  of t he  p a t t e r n  o r  de- 
~ i w  of the  c o n v o n t l o n ~ l  sub jec t  o rgmized  curricu1um.l 
Some of t h e  d i f f i c u l t i e s  which a r i s e ,  and suggested 
s t e p s  t o  take  are  presented by Featherstone:  
More f requent  assessment and evalua t ions  of school 
progress  need t o  be made w i t h  the slow-learning pup i l  
than  wi th  the  b r i g h t e r  pupi l .  There a r e  two main rea -  
sons f o r  t h i s .  A grea t  many slow p u p i l s  have experienced much 
more than t h e i r  share of genera l  f r u s t r a t i o n  and inadequacy 
even i n  the b e s t  managed schools. m o t i o n a l  s e c u r i t y  and 
a sense of adequacy and a c c e p t a b i l i t y  a r e  l e s s  l i k e l y  t o  
be t h e i r s .  They need more f requent  assurance t h a t  what 
they  a r e  doing i s  s a t i s f a c t o r y .  A f u r t h e r  reason f o r  f r e -  
quent  eva lua t ion  i s  t h a t  the  slow p u p i l  i s  somewhat prone 
t o  be sl ipshod. i n  h i s  work, t o  f e e l  t h a t  the end j u s t i f i e s  
the  means, t o  be  content w i t h  t h e  approximate r e s u l t  a 
reasonable workable product,  or  a  p a r t i a l  so lu t ion .  11 i 
Bernard has drawn together  and presented the  fol lowing 
11 suqgest ions f o r  dea l ing  wi th  slow learners1 '  a s  based on char-  
a c t e r i s t i c s  of these  s tudents:  
1. The slow l e a r n e r  w i l l  be more s t rong ly  motivated 
by p r a i s e  than by c r i t i c i s m .  
2. Sxamples, experiences,  demonstrations, and il- 
l u s t r a t i o n s  serve t o  make learn inqs  concrete.  
3. Repe t i t ion  o f  f a c t s  i n  different contexts  and 
d r i l l  on fundamentals (such a s  numbers and S n z l i s h  usace)  
wf 11 be he lpfu l .  
4. Emph~ais  should be placed on t h e  development of 
t r a i t s  of punc tua l i ty ,  neatness ,  hea l th ,  e t c . ,  wi th  
a p e c i f i c  s u r s e s t i o n s  f o r  p r a c t i c a l  app l i ca t ions .  
5. Slow developmental r a t e s  r e q u i r e  pa t ience .  
6 .  S p e c i f i c  d i r e c t i o n  and p r e s c r i p t i o n  a r e  des i rab le  
and prratifyiny. 
7 .  R e ~ d i n q  and number work should emphasize everyday 
3 i t u ~ t i o n 9 ,  auch RS r e ~ d i n ~  s igns  and d i r e c t i o n s ,  making 
c h ~ w e .  1 l l u . q t r ~ t i o n s  should be simple s n d  s p e c i f i c .  
8. A b i l i t i e s  i n  var ious areas  - music, manual a r t s ,  
a r i thmet ic ,  reading - w i l l  vary  widely, and a n  a t tempt  
must be made t o  c a p i t a l i z e  on pup i l s '  s t r eng ths .  
9. Promotion must of necess i ty  be l a r g e l y  dependent 
on s o c i a l  and chronological age. Grading must be based 
on p e r s o n a l i t y  growth r a t h e r  than on academic achievement. 
10. Immediate rewards, short-term goals ,  p r a i s e ,  and 
encouragement a r e  e f f e c t i v e  motivators.  The slow l e a r n e r  
apprec ia te s  being t o l d  what t o  do. 
11. School work should be c l o s e l y  r e l a t e d  t o  t h e  
simple oc upat ions the slow l e a r n e r  w i l l .  probably have a s  
an a d u l t ,  f 
Considerations of such judgments a s  Featherstone and 
Bernard have made, as  presented i n  t h i s  sec t ion ,  have r e s u l t e d  
i n  t h e  development of a  s p e c i a l  program f o r  the  r e t a r d e d  
s tuden t  i n  t h e  Des Moines publ ic  schools. The next  chap te r  
desc r ibes  t h i s  propram from i t s  incept ion  t o  the  time of t h i s  
writ in^. The various s p e c i a l  f e a t u r e s  of the  program a r e  de- 
,scribed, and t h e  ~ t t e m p t  i s  made t o  a r r i v e  a t  an assessnent  o f  
i t s  e f f e c t i v e n e s s ,  
l ~ ~ p o l d  W .  R a r n ~ r d ,  Psgcho lo~g  or Learnin? - and Teachin 
[ New York: McGmw-Hill Book Company, I~c-, pp. 217-215. 
THE SPECIAL PROGRAM I N  THE DES MOINES PUBLIC 
SCHOOLS 
I n  t h i s  c h a p t e r  a r e  p resen ted  a d e s c r i p t i o n  of t h e  o r -  
g a n i z a t i o n ,  a b r i e f  h i s t o r y ,  and t h e  c u r r e n t  p r o v i s i o n s  pe r -  
t a i n i n g  t o  t h e  s p e c i a l  educa t ion  program i n  t h e  p u b l i c  s choo l s  
o f  Des  Moines. Sources  inc luded  p u b l i c a t i o n s  and documents 
from t h e  Of f i ce  of t he  Super intendent  and from t h e  o f f i c e  of 
t h e  D i r e c t o r  of t h e  Department o f  Pup i l  Adjustment of t h e  c i t y  
s choo l s .  I n  a d d i t i o n ,  numerous in t e rv i ews  were h e l d  w i t h  the 
Supe r in t enden t  of Schools,  t h e  D i r e c t o r  of  t h e  Department o f  
P u p i l  Adjustment, and w i t h  t eache r s  who have been a c t i v e  i n  
t h e  s p e c i a l  educat ion pro-ram f o r  many y e a r s ,  
I. ORGA?IIZATIO'T A.TT HISTORY OF T Z  PROCM 
The schoo l  yea r  of 19l.h s a w  t h e  f i r s t  o rgan ized  a t t e m p t  
t o  meot t h e  needa of t h e  r e t a r d e d  c h i l d  i n  t he  Des Yoines 
P u b l i c  Schools.  Slow learn in^ p u p i l s  were recognized  by t h e i r  
tef lchers  and ~ r i n c i p ~ l s  as beinr  in need of a s ? e c i a l  pr0pa.n .  
Af t e r  l a n q t h ; ~  d i scuss ions  by schoo l  ~ e r s o n n e l  a c l a s s  
devoted  t o  t h e  needs ~ n d  problems of t h e s e  r e t a r d e d  c h i l d r e n  
W R ~  e s t a b l i s h e d  ~t G a r f i e l d  School. The c l a s s  was un~raded,  
~ n d  W R ~  o r . u ~ n i z e d  ~ n d  t ~ u c h t  by M ~ r p  C;. Diemer. Ehphasis  was 
on t h e  bas ic  s k i l l a ,  w i t h  much i n d i v i d u a l  i n s t r u c t i o n .  Th i s  
C ~ R S S  continued f o r  f i v e  gea r s .  I n  1910 m d  1Q20 c l ~ s s e s  f o r  
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slow l e a r n e r s  were offered i n  s e v e r a l  elementary schools ,  bu t  
were brought toge the r  l a t e r  on i n  the  o ld  Howe School b u i l d h i ? .  
Classes  f o r  below average junior high pupi l s  were es-  
t a b l i s h e d  a t  Amos H i a t t  Junior  High School i n  1920. These 
c l a s s e s  were l a t e r  moved t o  Cary School and, l a t e r  i n  1920, 
o t h e r  c l a s s e s  of t h i s  type were organized i n  s e v e r a l  junior  
high schools .  A t  t h a t  time the  d i r e c t i o n  of t h e  s p e c i a l  pro- 
g ram w a s  c a r r i e d  out  through the  Attendance Department i n  con- 
junc t ion  w i t h  the  s p e c i a l  education se rv ices ,  
I n  1930 the  Attendance Department and s p e c i a l  educat ion 
s e r v i c e s  were consol ida ted  i n t o  the  Department of P u p i l  Adjust- 
ment. Also i n  the  f a l l  of 1930, a  b u l l e t i n  was i s sued  s t a t i n g  
the  program t o  be followed f o r  the  organiza t ion  of s p e c i a l  
c l a s s e s  f o r  overawe pup i l s  i n  addi t ion  t o  the  s p e c i a l  educa- 
1 
t i o n  p r o r r m .  This b u l l e t i n  s t a t e s  the  genera l  p a t t e r n  f o r  
educa t iona l  d i v i s i o n s  wi th in  the  Des Moines Publ ic  Schools. 
The elementary school,  kindergarten throuqh s i x t h  grade, ages 
f i v e  t o  twelve inc lus ive ;  junior  high school ,  grades seven 
t h r o u ~ h  nine;  age3 twelve t o  f i f t e e n  inc lus ive ;  s e n f o r  high 
school ,  crndea t e n  t h r o u ~ h  twelve, ages f i f t e e n  t o  e ighteen  i n -  
c l u s ~ l v e .  The b u l l e t i n  f u r t h e r  s t a t e s  t h a t  f o r  var ious  reasons,  
many 3tudent.s Rre n o t  included i n  t h i s  genera l  p a t t e r n .  Among 
t h e  reRsons , ~ i v e n  m e  def ic iency i n  i n t e l l e c t u a l  endowment aqd 
l ~ ~ l l e t i n  Number - 18 (Des Koines Publ ic  Schools, Se?tem- 
b e r  23, . ~ p .  1, 2 ,  and 4. 
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l ack  s u f f i c i e n t l y  r i c h  background of experience i n  t h e  
home environment. 
'Therefore, the  mganiza t ion  of the s p e c i a l  pre- junior  
c l a s s e s  provides a two-fold purpose. F i r s t ,  t o  help the  pre-  
junim s tuden t ,  and secondly, t o  r e l i e v e  the  r e g u l a r  elemen- 
t a r y  t eacher  of t h i s  o f t en  troublesome problem and allow the  
t e a c h e r  b e t t e r  t o  adapt the i n s t r u c t i o n  t o  the  more homogenous 
group remaining. 
A thorouch t e s t i n g  program was movided.  It was a 
cont inuing  program wi th  t e s t i n g  each semester. Standard group 
t e s t s  of mental  a b i l i t y  f o r  grades 1 B  and 6A, s tandard  group 
survey t e s t  of educat ional  achievement grade 3 A  were a r e g u l a r  
n ~ r t  of the  p r o r r m .  Individu-a1 t e s t s  f o r  mental a b i l i t y  were 
-1ven f o r  spec?-a1 problems i n  a l l  grades f o r  purgoses of sez re -  
m ~ t j q ~  i n  develon.nental(sub-normal) ~ ~ o u p s .  
The b u l l e t i n  of 1930 a l s o  provided f o r  c l a s s i f i c a t i o n  
of the candidate3 f o r  s p e c i a l  c l ~ s s e s  i n  t h e  fo l lowin3 groups : 
Group A was the s p e c i a l  promotion grou?. Tnis included overase 
p u p i l s  in r r ~ d e s  four  t o  s i x  wi th  an educat ional  achievenent 
t e g t  3core ~ b o v e  t h e  2orm f o r  eleven years  and an i n t e l l i s e n c e  
clLllotiant of 75 or qore  on the group mental t e s t s -  
Group 5, t he  p r s - jun io r  h i ~ h  school Eroup, were the 
O V O ~ - R - F )  r r o ~ l p  i n  ~ r a d e s  four  t o  s i x  inc lus ive .  The e d u c a t i o n ~ l  
~ c h i e v e m e n t  t e a t  gccre would b e  below the  2orm f o r  e leven pesrs .  
The r r o u r  m e n t ~ l  t e 3 t s  must l n g i c ~ t e  an i n t e l l l e e w e  quot'ent 
bekvrean 70 ~ n d  80. The l ~ s t  croup, Group C, was t.he Developme~ta l  
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group. These ch i ld ren  were over-age i n  zrades 1 B  and 3A i n -  
c l u s i v e .  Upon recommendation of the  elementary school p r i n c i -  
p a l  these  c h i l d r e n  were given an ind iv idua l  Binet  t e s t  by a 
competent examiner. For t h i s  group the r e s u l t s  from t h e  t e s t  
would rance  from I.Q. 55 t o  70, The b u l l e t i n  recommended t h a t  
c h i l d r e n  wi th  I ,Qers  below 55 should probably be considered i n -  
s t i t u t i o n a l  cases  and not en ro l l ed  publ ic  schools. 
The procram as ou t l ined  i n  t h i s  b u l l e t i n  continued 
u n t i l  1940 when over-age groups i n  junior high schools were or -  
ganized. Spec ia l  c l a s s e s  f o r  slow l e a r n e r s  and remedial read-  
ing  groups f o r  normal pup i l s  were s u b s t i t u t e d  f o r  the  pre- junior  
c l a s s i f i c a t i o n .  The requirements f o r  admittance remained, f o r  
t h e  most p a r t ,  the same. Also i n  1940, the program a t  t h e  sec-  
ondary l e v e l  was i n s t i t u t e d  t o  care  f o r  those s tuden t s  who 
m i ~ h t  poss ib ly  be ab le  t o  r e t u r n  t o  r egu la r  school and those 
s t u d e n t s  who a r e  capeble of com?letinr one gear  of 3 i n h  school  
11. CL~R8Z'T PRO;.: ISTO??S ?OR T F -  SPECIAL STUDXYT 
In  the Des Moines publ ic  schools the  mental ly  r e t a r d e d  
c h i l d  1 9  r iven  aq opportuni ty t o  follow an academic 2roTrarn 
t h ~ t  meets h i9  needs. Thnt i s ,  a l l  work i s  gdjus ted  t o  h i s  
m ~ t u r ~ t i o n  l e v e l .  The cnl ld  i s  accepted where he i s ,  physi-  
c a l l y ,  mental ly ,  3 o c i a l l y ,  ~ n d  emotionally. The t eacher  he lps  
h1.m to develop s k i l l s ,  ~ t t i t u d e s  and h a b i t s  acceptable  t o  him- 
s e l f  and soc ie ty .  
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The r e t a r d e d  c h i l d  i s  much l i k e  o the r  ch i ldren ,  bu t  
e d u c a t i o n a l l y  he presents  s p e c i f i c  problems of learn ing .  The 
c w r i c u l u m  i s  planned t o  care  f o r  these problems. The slow 
l e a r n i n 3  c h i l d  i s  not  expected t o  handle concepts as  broad o r  
complex as  the  so -ca l l ed  normal ch i ld .  
Class  programs a re  f l e x i b l e ,  the  chi ld!  s  a t t e n t i o n  
 spa^ i s  s h o r t  and c l a s s  periods are  arranged accordinsly.  Aca- 
demic work i s  o f t en  in te r spe r sed  w i t h  phys ica l  a c t i v i t i e s  t o  
r e l i e v e  mental  f a t i g u e ;  w i t h  t h s  younger c h i l d  these activities 
may employ the  use of f i e l d  t r i p s ,  a r t s  and c r a f t s ,  music, 
dramatics ,  rhythms, dances and games. 
A s  i n  a l l  educat ional  programs, educators  of t h e  slow 
l e smin r  child have set up e s s e n t i a l  objec t ives .  The f i r s t  
s t e ~  1 9  t o  produce boys and q i r l s  who are s o c i a l l v  w e l l  adjustet! 
and who demonstrate the a c q u i s i t i o n  of cood work hab i t s .  The 
~ i l t i m a t e  qoal  i s  t o  wive the  r e t a rded  c h i l d  t h e  s a t i s f a c t i o n  
of s e l f  r e a l i z a t i o n ,  ~ o o d  human re la t ionsh ips ,  c i v i c  respons i -  
b i l i t y ,  and economic secur i ty .  
These b~ckward  and r e t a rded  ch i ld ren  a r e  u s u a l l y  f i r s t  
no t i ced  by t h c  classroom teacher  because of t h e i r  I n a b i l i t y  t o  
~ d j u a t  i n  e i t h e r  o r  both the  s o c i a l  o r  educat ional  envi- r a n m 2 t .  
I f  t h i s  r e t a r d a t i o n  seems t o  be severe enouch t o  w a r r a r l t  r e -  
f e r r a l  t o  t h e  school  psycholonis t ,  the  p m e n t  should have been 
I n v i t e d  t o  the  3chool f o r  a discussion of the  c h i l d ' s  problems, 
The c l ~ ~ s r o o m  teacher  and ~ r i n c i p ~ l  must accept  the  f i r s t  re- 
s p o n 3 i b i l i t y  of in te rp re t in ,q  l ~ c k  of p r o w e s s  t o  the  parent.  
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The c h i l d  i s  then r s f e r r e d  to  the Department of Pupil  Adjust- 
ment f o r  s tudy and t e s t s .  
The r e f e r r a l  blanks a re  f i l l e d  out  j o i l t l y  by the 
p r i n c i p a l  and classroom teacher ,  giving the  c h i l d ' s  t o t a l  -pe r -  
s o n a l i t y  pa t t e rn ,  r e s u l t s  of formal t e s t s  administered, the  
h e a l t h  record ,  work hab i t s ,  and emotional adjustment. 
For p r a c t i c a l  school purposes, the schoo lpycho log i s t  
, 
begins  t h e  diagnosis  of backwardness with an objec t ive  measure. 
This  measurement i s  derived from ind iv idua l ly  administered 
c l i n i c a l  t e s t s  of genera l  in te l l igence .  In  D e s  Moines e i t h e r  
t he  Revised Stanford-Binet I n t e l l i gence  Scale or  the  Wechsler 
1 
I n t e l l i g e n c e  Scale  f o r  Children i s  used. 
The psgcholosis t  a l so  s tud ies  the  c h i l d ' s  s o c i a l  a ~ d  
educs t lona l  development, h i s  hea l th  record, record  of st&,rldara 
t s s t g ,  family h i s t o r y  and developmental data ,  and the  record 
of s o c i a l  aaency r e r i s t r a t i o n s  . After  t h i s  study, f r equen t ly ,  
one o r  wore of the  p ro jec t ive  types of instruments i s  a d ~ h i s -  
tered t o  supplement the intell icrence sca les .  
The c l l n i c a l  t e s t  a re  reqarded as  only a  beginninc - of 
e v a l u ~ t i o n .  Equally imyortant a re  the  observat ions ~ f  teachers ,  
pnronts ,  s o c i a l  uorlcers, school nurses,  family physicians,  m d  
o the r  c l i n i c i a n s .  
A s u m m ~ r i z ~ t i o n  of a l l  the observatlons named, wi th  the  
% r n u ~ l  - f o r  T e ~ c h e r s  of Specia l  C l ~ s s  for 
( ~ e p t .  0:. ~ ~ 1 1 p i l  I:CI~U::C,IIIC~I~, 3 0 s  : . : o i n ~ s  i t ~ b l i c  Schools 
PP. 5,  6. 
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c l i n i c a l  d a t a  and the p u p i l l s  t o t a l  p e r s o n a l i t y  p a t t e r n ,  i s  
w r i t t e n  i n t o  a  case s tudy by the  school psychologis t ,  and, 
w i t h  recommendations, i s  re turned  t o  the p r i n c i p a l  and c l a s s -  
1 
room teacher .  If a l l  d a t a  obtained ind ica te  t h a t  the  young- 
s t e r  i s  a  menta l ly  r e t a rded  ch i ld ,  the  recomnendations w i l l  
be t h a t  t h i s  p u p i l  be t r a n s f e r r e d  t o  a  s p e c i a l  c l a s s  where 
t h e r e  a r e  s p e c i a l  provis ions f o r  h i s  experiences and education- 
a l  t r a i n i n g .  
Af te r  t h e  c h i l d  has been recommended f o r  s p e c i a l  c l a s s  
placement, the  school a sa in  must assume r e s p o n s i b i l i t y  f o r  the 
i n t e r p r e t a t i o n  of h i s  educat ional  and s o c i a l  needs t o  t h e  
pa ren t .  The s p e c i a l  c l a s s  program should be p ic tu red  a s  an op- 
2 
p o r t u n i t y  f o r  maximum educat ional  and s o c i a l  growth, The 
p u p i l ' s  p l ~ c e m e n t  should be  explained i n  terms of long-time 
poala snd should never be represented as  a tenporary remedial  
procedure,  Xevertheless,  the  parent  should be aware t h a t  the  
s p a c i ~ l  c l a s s  pro.Tram provides f o r  a  con t inu i ty  of experiences 
a t  each school  level--elementary, junior and sen io r  high, 
The school  pro,yran f o r  ch i ld ren  diagnosed a s  r e t a rded  
find a s s i r n e d  t o  s p e c i a l  c l a s s e s  i n  Des Foines o f f e r s  cont inuicg  
e d u c ~ t i o n a l  f a c i l i t i e s ,  f rom the  t i q e  of assirnment throu-h t h e  
t e n t h  ~ r ~ d e  of sen io r  h ich  school,  
l ~ h e  c ~ s e  s t u d i e s  presented i n  Chapter I1 a r e  i l l u s t r a -  
t i v e  of t h i s ,  
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At the l e v e l  the groups a r e  r e f e r r e d  t o  a s  
Developmental B c l a s ses .  Admission t o  these  c l a s s e s  i s  some- 
t imes a f f e c t e d  a s  e a r l y  a s  seven years  of age, but  the p re fe r -  
ab le  arJe range i s  considered t o  be from e i ~ h t  - o  twelve. Or- 
d i n a r i l g ~  even the  s i g n i f i c a n t l y  r e t a rded  c h i l d  may b e n e f i t  
from t h e  oppor tun i t i e s  f o r  s o c i a l  growth i n  the  k indergar ten  
and t h e  r ead ing  readiness  program a t  the  f i r s t  grade l eve l .  
A t  t he  age of twelve, the  pupi l s  a re  t r a n s f e r r e d  t o  a  
s p e c i a l  ungraded cen te r  which i s  now loca ted  a t  W h i t t i e r  School. 
Here t h e  c h i l d r e n  a re  o f fe red  a  modified junior  high program 
and t a k e  p a r t  i n  a c t i v i t i e s  t h a t  w i l l  prepare them f o r  t h e  
jun io r  h i ~ h  school  placement. 
As soon a f t e r  the  age of t h i r t e e n  a s  seem c o n s i s t e n t  
w i t h  t h e  ch" ld ' s  matur i ty  and p r o g e s s ,  a t r a n s f e r  t o  a  junior  
h i r h  7B c l a s s  i s  e f fec ted .  Special  c l a s s e s  a re  p a d e d  f r o n  7B 
t c ~  ?A l e v e l s .  
For those  who have made s a t i s f a c t o r y  s o c i a l  and educa- 
t i o n a l  proEreas, t e n t h  ~ r a d e  s p e c i a l  c l a s s e s  a re  maintained a t  
two s e n i o r  h i ~ h  schools i n  Des Moines. Most s 2 e c i a l  c l a s s  
p u p i l s  w i l l  r each  the  l e g a l  school leaving  a@ of s i x t e e n  be- 
f o r e  completin: the  s p e c i a l  n i n t h  wade. It may be d e s i r a b l e  
t o  encourRp  the  l e ~ s t  c a p ~ b l e  pupi l s  t o  d iscont inue  t h e i r  
f o m ~ l  s c h o o l f n ~  a t  the cornoletion of the junior h iah  school  
p r o c r m  find accept  t h e  se rv ices  of V o c a t i o n ~ l  R e h a b i l i t a t i o n  o r  
Stntn  bploymont  Off ice  i n  helpins: them t o  f i n d  e r ~ ~ l o ~ e n t *  
~h~  Development R c lnsses  nre now nccomod~t in ; :  more 
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than  two hundred and f i f t y  pupi ls  i n  the Des Moines schools. 
Classes  a r e  maintained i n  eleven schools and employ seventeen 
t eachers .  S ix  of t he  eleven schools have a  two-room cen te r  
where t he  younger ch i ld ren  (e igh t  t o  t e n )  a re  i n  one room and 
the  o l d e r  ch i ld ren  ( t e n  t o  twelve) a re  i n  t he  o ther  room. In 
t he  two-room cen t e r s  the teachers  o f t en  arrange f o r  the pup i l s  
t o  work t oge the r  on various programs, u n i t s  of work, music, 
dancing, e t c .  The average pup i l  load i s  approximately f i f t e e n  
pup i l s  per  teacher ,  and every e f f o r t  i s  made t o  keep the c l a s s e s  
below twenty. 
I n  order  t o  meet each ch i l d ' s  indiv idual  needs, the  
t eacher  p l ~ n s  groupings wfthin the c l a s s  f o r  i n s t r u c t i o n a l  pur- 
poses. There a r e  wide va r i a t i cn s  i n  the l eve l s  of mental 
ma tu r i t y  of the  rne~bers  of such a  group, There a r e  a l s o  o ther  
f a c t o r s  t ~ l c e n  i n t o  c o n s i d e r ~ t i o n  when sub-groupin%. These f ac- 
t o r 3  mRy involve s o c i a l  maturi ty ,  f a u l t y  hab i t  formations,  and 
emotional dis turbances.  It i s  not uacoymon i n  a  Deve lop~en t a l  
B c l a s s  t o  f i n d  four  o r  more read ins  groups, and aq equal  n m -  
ber  o f  moups i n  the o ther  s k i l l  subjec ts ,  
There a re  no ~ r ~ d e  iv is ions .  A pup i l  map be readin?  
f i r 3 t  m n d e  mciterial and dbin? a r i thmet ic  a t  a  t h i r d  grade l e v e l ,  
Achievement t e s t s  a re  administered twice a year  t o  t he  o lder  
pup i l s  nnd t h e i r  p rowess  i s  recorded at ~ r a d e  l e v e l s  s n  a per- 
mavent record form. Snch ch i ld  i s  allowed t o  procress  as  r a p i d l y  
RS h i 3  a b i l i t y  w i l l  permit. Otherwise, the clnssroom o rymiza -  
t,ian does  not  d i f f e r  pcrently from t h a t  of an ~mdepar tmegta l ized  
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elementary school c l ass .  Ac t i v i t i e s  i n  the  common branches of 
learnin6 occupy the morning session,  wi th  the af ternoon being 
devoted t o  the  development of s o c i a l  s tud ies  p ro j ec t s ,  hand- 
work, music, and informal a c t i v i t i e s ,  
A t  age twelve years,  the Development A chi ldren  from 
a l l  p a r t s  of the  c i t y  come t o  Whi t t ie r  School f o r  a one-year 
period.  A few m8.y en t e r  d i r e c t l y  from the  regu la r  grades,  
These may be boys and g i r l s  who have r ecen t l y  entered  the  Des 
Moines Schools, o r  who have been border l ine  cases and are un- 
able  t o  make f u r t h e r  progress wi th  regu la r  c l asses .  
A t  Whit t i e r ,  the c h i l d ' s  academic work i s  adjus ted  t o  
h i s  needs. He  may be only ready f o r  beginning reading o r  he 
mag h ~ v e  third w a d e  a b i l i t y .  Seldom does a  c h i l d  en t e r  
' d h l t t i e r  who hes proqressed beyond a  t h i r d  grade l e v e l  of read- 
. T3is  i s  t r u e  i n  a l l  academic subjec ts .  There i s  always 
~i ~ i d e  v ~ z i a t i o n  of i n t e l l i n e r x e  ar.d s o c i a l  matur i ty  a d  these  
f ~ c t o r s  a r e  a l l  taken i n t o  account when p l a n n h g  the  c h i l d ' s  
p roy rm.  Since the  me3tallg re tarded ch i l d  r equ i r e s  a  g rea t  
dea l  of i n d i v i d u ~ l  a t t en t i on ,  the  s i z e  of the c l a s s  must be 
kept  small .  The Whit t i e r  p r o s r m  i s  planned t o  ~ i v e  the  c h i l d  
t he  same kind of experiences t h a t  he would cet i n  the  upper 
u n i t  of the  elemcntarp school. 
Since mental ly re ta rded  chi ldren ,  before en te r ing  s p e c i a l  
educat lcn ,  have met with many discoura- inc  s i t u a t i o n s ,  it i s  
necaasEiry t o  yive them expariencss where they can meet wi th  
a u c c a ~ s   hi^ 1.9 ~ccomplished by "iviny then? rn.otor ~ c t i v i t i e s .  
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A t  W h i t t i e r ,  boys a r e  e iven  shop and p r a c t i c a l  a r t s ,  whi le  
g i r l s  a r e  g i v e n  p r a c t i c a l  exper iences  i n  homemaking. These 
a r e  n o t  o n l y  good morale b u i l d e r s ,  bu t  g ive  them i n t r o d u c t o r y  
work i n  t h e s e  s u b j e c t s  which wil l  be t augh t  by t e a c h e r s  of 
r e ~ u l a r  c l a s s e s  i n  jun ior  hfgh school .  If, a t  t h e  end of one 
y e a r  a t  W h i t t i e r ,  t h e  c h i l d  i s  ab l e  t o  t ake  h i s  p l ace  s o c i a l l y  
w i t h  r e g u l a r  j un io r  h igh  boys and g i r l s ,  he i s  promoted:to 7B 
S p e c i a l ,  
A t  tile end of the  Developmental A program (about  t h i r -  
t e e n  y e a r s  of age) t h e  s p e c i a l  c l a s s  p u p i l  e n t e r s  one of t h e  
f o u r  j u n i o r  high schools  which main ta ins  a' s p e c i a l  c l a s s  pro-  
gram. Three of t h e s e  f o u r  s p e c i a l  c l a s s  departments have f c u r  
t e a c h e r s  f u l l  t h e ,  whi le  t h e  f o u r t h  has on ly  two t e a c h e r s  
r1rrin-r  3111 t!-ve t o  t i i s  work. 
The proyrs?  v a r i e s  some f o r  each school  due t o  fa- 
c i l i t i e s  a v ~ i l a b l e ,  bu t  a l l  a r e  b a s i c a l l y  s i m i l a r .  A l l  proprams 
i n c l u d e  d ~ i l y  c l ~ . s s r ~  f o r  a l l  t h r e e  p a d e s  ( seventh ,  e i f h t h ,  
~ n d  n i n t h )  i n  E n , ~ l i 3 h ,  m i t h e t i c ,  2-?d s o c l a l  s t u d i e s  t ~ u ~ h t  
by s p e c i a l  c l a y s  t e ~ c h e r s .  
Fo l lowinr  t h e  jun ior  high p r o . T m  a s e r i e s  of  t e s t s  i s  
~ d m i n i s t e r e d ,  ~ n d  t h o ~ e  s t u d e n t s  i d e n t i f i e d  who nirht be i n  a 
p o s i t i o n  t o  b e n e f i t  f r o v  one yenr of s p e c i a l  educa t i cn  a t  t h e  
S e n i o r  I.;i,c~h l e v e l ,  .\t t h i s  l e v e l  one t e a c h e r  i s  yi~-:ny 5:ll time 
t o  t h e  s y e c i ~ l  h d u c ~ t i o n  prorrnm. The c h i l d  i s  i n  a homeroon 
~ L t h  o t h e r  s p e c i a l  s t u d e n t s  m d  h i s  p r o m & ?  i s  bu:lt around h i s  
n b l l i t l e s  whenever poss!.ble. The course  of s tudy  c o n s i s t s  of 
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Engl i sh  and h i s t o r y  taught f o r  the spec i a l  s tudents ,  p lus  two 
e l e c t i v e s .  Af ter  completing the t e n t h  grade s p e c i a l  l e v e l ,  
some of t h e  s tudents  a re  permitted t o  t r y  regu la r  school 
work. This  dec i s ion  i s  based on the success of the  s tudent  
academically and s o c i a l l y  i n  the  t en th  grade. 
Chapter N presents  d e t a i l s  of, t h i s  program as  c a r r i ed  
out  a t  North High School. 
CHAPTER N 
TIG SPECIAL STUDEITT AT NORTH HIGi SCHOOL 
I n  t h i s  chap te r  a r e  included a d e s c r i p t i o n  of t he  
program f o r  t h e  s p e c i a l  s t uden t  a t  North High School and 
ev idence  r e l a t e d  t o  t h e  e f f e c t i v e n e s s  of t h e  program. As 
t h e  w r i t e r  had t augh t  a t  North High School i n  t h e  s p e c i a l  
program f o r  f i v e  y e a r s ,  many of t h e  d e t a i l s  p re sen ted  a r e  
based  on h i s  exper ience .  This  program has  developed as  a t -  
temps were made t o  c a r r y  ou t  va r ious  recommendations conta ined  
1 
i n  a manual p repared  by the  Department of P u p i l  Adjustment. 
The a d m i n i s t r a t i o n  of North High School, t e ache r s ,  and p u p i l s  
i n  t h e  s p e c i a l  proTram a l l  c o o p e r ~ t e d  i n  f u r n i s h i n 5  t h e  i n -  
fo rma t ion  b r o u r h t  t c p t h e r  i n  t h i s  chapte r .  
4. TI= SPZCIAL ED3C.FiTICE PPROS3-3: AT 
TTO3TE K I M  SCHOOL 
Yorth HI-h 3cho01 i s  one of f i v e  co-educat ional  p u b l i c  
hirh s c h o o l s  i n  t h e  c i t y  of Des ??oines. The enro l lment  f o r  
t h e  1956-57 schoo l  yea r  was approximately 1,100 s t u d e n t s ,  w i t h  
600 r i r ls  ~ n d  500 boys. The s t u d e n t s  a r e  drawn g e n e r a l l y  from 
R midd le -c lns s  a r o n  i n  t h e  n o r t h  and northwest  p m t s  of Des 
Moines. 
h ~ n u ~ 1  -f o r  T e ~ c h e r s  of S p e c i a l  C la s se s  - f o r  Retarded 
P u p i l s  (j.np:lr!mnnt of -'l.upll K;i;ju:. :men.t ,  Des iyoinea t ~ b l i c  
- 
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The s p e c i a l  educat ion pro?ram a t  North High School was 
s t a r t e d  i n  t h e  f a l l  of 1947. This  program provided f o r  a s s i g n -  
ment t o  a s p e c i a l  homeroom, wi th  two pe r iods  of t h e  day de- 
v o t e d  t o  s p e c i a l  educa t ion  work i n  E n g l i s h  and h i s t o r y .  There 
was a l s o  t ime a l l o t t e d  f o r  guidance w i t h i n  t h i s  homeroom. 
P h y s i c a l  e d u c a t i o n  m d  two per iods  of e l e c t i v e  classroom work 
a r e  t a k e n  a t  t h e  r e g u l a r  school  l e v e l .  The r e g u l a r  school  
work w a n  e l e c t e d  i n  accordance w i t h  t h e  i n t e r e s t s  and capa- 
b i l i t i e s  of t h e  s tudent .  
The s p e c i a l  educa t ion  program c o n s i s t s  of t h r e e  phases ,  
each  of which w i l l  be considered sepa ra t e ly .  They a re  t h e  
p u i d m c e  , cur r icu lum,  and e x t r a - c u r r i c u l a r  a c t i v i t i e s .  
The quidance counselor  f o r  t h i s  s p e c i a l  s t u d e n t  u s u a l l y  
w i l l  d.l.scuss s i t u ~ t i o n s  w i t h  t he  s t u d e n t  about once a week, 
The w r i t e r  o f t e n  ~ r r a n ~ e d  t h e  counsel ing s e s s i o n  i n t o  t h r e e  
p ~ r t s :  ( 1 )  R e ~ u l ~ r  school  work, ( 2 )  spec'al e d u c ~ . t i o n  work, 
~ n d  (3)  p e r s o n ~ l  problems. 
Analys i s  of p roc re s s  i n  t he  s p e c i a l  educa t ion  work i s  
reviewed, and ~ c c o r d i n q  t o  t h e  i nd iv idua l ,  emphasis i s  p laced  
on e i t h e r  p r e p m a t i o n  f o r  r e g u l ~ r  school o r  t e rmina t ion  of 
s c h o o l  a t  t h o  end of t h e  t e n t h  grade. 
More t ime i s  devoted t o  persona l  problems i n  the coun- 
s e l i n ~  per:od t h a n  t o  anythinq e l s e .  A s  t h e  manual s t a t e s :  
The t e a c h e r  w i l l  need t o  recognize t h a t  overcoming 
f e e l i n r e  of i n s e c u r i t y  ~ n d  the  f o r m ~ t i o n  of more adequate 
, s o c i ~ l  h a b i t s  m d  ~ t t i t u d e s  a r e  as h p o r t m t  a s  t h e  de- 
velopment of n k i l l s :  i t  i s  even more c e r t a i n  t h n t  each  
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1 type of development i s  i n t r i n s i c  t o  the  other .  
The personal  problems of the s p e c i a l  education s tudent  
evolve t o  a c e r t a i n  extent  from the  problem of insecur i ty .  
This  i n s e c u r i t y  may be i n t e n s i f i e d  by a  f r u s t r a t i o n  i n  achieve- 
ment, The genera l  a t t i t u d e  of i n f e r i o r i t y  seems t o  be fo re -  
most i n  t h e  s p e c i a l  s tuden t ' s  mind. 
The curriculum program of the department i s  c l a s s i f i e d  
i n t o  two a reas ,  s p e c i a l  and regular .  The s p e c i a l  program i s  
Enq l i sh  and h i s t o r y  f o r  one year. 
The manual s t a t e s :  
The Engl ish  program i n  the s p e c i a l  c l a s s e s  of the  
secondary schools  should include a l l  of the areas  of 
t h e  Lanwage Arts ,  Of foremost importance is the im-  
provement of r ead ins  s k i l l s .  A d e f i n i t e  amount of time 
in the E n c l i s h  s c k ~ G u l e  should be a l loca ted  t o  d i r e c t e d  
r e a d i n ?  ~ c t i v f t i e s . ' -  
A3 :or the o the r  a reas  of the  Lanpage Arts,  t he  maqua1 
R e ~ d i n p ,  however, is not  the  only type of exper i -  
ence i n  which re t a rded  pupi l s  should p a r t i c r p a t e  i n  a 
rood lcrnnua~e p ro? rm.  The use of l a n v a s e  i s  un- 
doubted17 one of t h e  most important a c t i v i t i e s  i n  which 
a c h i l d  sn.qaces. I t  should be s t r e s s e d  t h a t  Lansuage 
I s  a s o c i a l  t o o l ,  and it i s  important f o r  these 7 u p i l s  
t o  ln?Sn "when1' AS wel l  a s  "how" t o  l i s t e n ,  t a l k ,  o r  w r i t e ,  
The curriculum s y ~ ~ e s t e d  f o r  the s p e c i a l  S n r l i s h  c l a s s  
t o  inc lude  under o r a l  S n ~ l i s h :  r epor t s ,  s t o r y  t e l l i n - ,  ~ i v i n y  
d i r s c t l o n a ,  ~ p e e c h  improvements, use of the  t e l e p h ~ n e ,  book 
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reviews, and prepara t ion  f o r  emplogment interviews. 
The w r i t t e n  English curriculum would cover: f r i e n d l y  
l e t t e r s ,  c a p i t a l i z a t i o n ,  punctuation, ou t l ines ,  word study, 
grammar fundamentals, spe l l ing ,  and handwriting. 
The s o c i a l  s t ud i e s  area  of the manual auggests the 
fol lowing : 
The educat ional  object ives f o r  the mentally re ta rded  
do no t  d i f f e r ,  i n  general  from the  objec t ives  f o r  a l l  
ch i ld ren- - in  which we s t r i v e  fo r  growth i n  each individual9 
c a p a c i t i e s  t o  enjoy, t o  share i n  and cont r ibute  t o  worth- 
while  a c t i v i t i e s  of h i s  environment. While they a r e  
l i m i t e d  i n  t h e i r  capac i t i e s ,  mentally re tarded ch i ld ren  
a r e  capable of contr ibut ing i n  some degree t o  the normal 
a c t i v i t i e s  of l i f e .  
I n  view of the re tarded pup i l s1  reading l imi ta t ions ,  
t h e i r  t eachers  must necessar i ly  draw upon the personal  
and classroom experiences of the  retarded i n  developing 
the s o c i a l  s t ud i e s  propram. The use of v i s u a l  a ids  a l s o  
asaunes p r e ~ t e r  b.por tazce f o r  re tarded readers  i n  the  
7 
s o c i a l  s t u d i e s  mea.- 
F l e x i b 5 l i t y  of the  proTram end "un i t  of work" plan 
h ~ s  been t h e  b e s t  type of orcanizat ion f o r  ths  s o c i a l  s t ud i e s  
The s u s ~ e s t i o n s  f o r  the currfculum of the  spec i a l  pro- 
warn mentioned i n  the preceding p a r a ~ r a p h s  a r e  f o r  the zest 
p ~ r t  c ~ r r i e d  ollt. The E r \ ~ l i s h  curriculum can i n  r e a l i t y  be 
u t i l i z e d  t o  9 b e t t e r  d e ~ r e e  when the specLal c l a s s  i s  divided 
i n t o  two ,~roups-- those intendin? t o  continue i n  the  re- lar  
school p r o p r m  fol lowin? the t en th  grade and those who w:ll be 
terminated a t  t he  end of the t en th  crade. 
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For those  s tuden t s  who p lan  t o  continue school,  empha- 
s i s ,  i s  p l aced  on g r a m a r  fundamentals, vocabu.lary, and read-  
ing.  Word study, s p e l l i n g ,  work a p p l i c a t i o n  forms and o r a l  
E n g l i s h  are emphasized f o r  the  terminal  group. 
The s o c i a l  s t u d i e s  curriculum, a s  p rac t i ced ,  u t i l i z e s  
the u n i t  method. A s tudy  i s  made of e a r l y  American History.  
Fol lowing t h i s ,  a  considerable  amount of time i s  devoted t o  
c i t i z e n s h i p  and r e s p o n s i b i l i t i e s  of t h e  ind iv idua l  i n  t h e  demo- 
cratic s o c i e t y .  T h i s  i s  covered through f o u r  u n i t s ,  the  l o c a l ,  
county,  s t a t e ,  and n a t i o n a l  government. 
It i s  poss ib l e  i n  t h e  s o c i a l  s tud ie s  c l a s s  t o  arrange 
numerous f i e l d  t r i p s .  The Ci ty  Hal l ,  County Courthouse, and 
S t a t e  Fouge a r e  v i s i t e d  annually. 
V i s u a l  a i d s  are u t i l i z e d  whenever p r a c t i c a l .    here 
a r e  a wide r m r e  of f i l m s  a v a i l ~ b l e  t h r o u ~ h  t h e  audio-v isua l  
depertment.  The w r i t e r  a l s o  uses t h e  c u r r e n t  events  booklet ,  
Read. 
-
"he courses  from the  r e ~ l a r  cu r r i cu lun  f o r  t h e  s p e c t a l  
e d u c ~ t i o n  s t u d e n t  a r e  s e l e c t e d  wi th  h i s  i n t e r e s t  and c a p a b i l i -  
t i e 2  considered.  The r e w l a r  courses a r e  not  oryanized t o  
handle the  ment,slly r e t a r d e d  c h i l d .  It has been the  observa- 
tlen of t h e  w r i t e r  t h ~ t  man? t e ~ c h e r s  develop a  r e s i s t a n c e  t o  
t h e  3 p e c i a l  s t u d e n t  f o r  fear t h e i r  sub jec t  9 . r e R  may become a 
11 dlrmninr pround" for t h e  r n e n t ~ l l y  re tarded.  
C e n e r ~ l l p  the s p e c i a l  s tudent  f i n d s  t h s t  his b e s t  f l e l d  
i n  the rcpulnr s u b j e c t  RreR i s  Twin? 1. He seems t o  be ~ . b l e  
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t o  comprehend the  keyboard with moderate success;  however, 
t h i s  t ake s  a  considerable amount of work outside the regular  
classroom. Before and a f t e r  school time i s  a l l o t t e d  f o r  tgp- 
inp; s t uden t s  and if the spec ia l  s tudent  expects t o  l e a r n  t o  
type ,  t h i s  time should be u t i l i z e d  every day. 
From personal interviews with o ther  f a cu l t y  members 
t he  w r i t e r  can say t h a t  genera l ly  75 per cent  of the passing 
grades given t o  spec i a l  s tudents  i n  the regular  sub jec t s  a r e  
based almost e n t i r e l y  on e f f o r t .  
Ex t r a  Cu r r i cu l a r  Ac t i v i t i e s  
The s p e c i a l  student i s  given every opportunity t o  par-  
t i c i p a t e  i n  the  ex t ra -cur r i cu la r  progrm- a t  North High School. 
T h i s  p ro r ran  covers two ~ e n a , r a l  areas : student orgarlizatiozls 
nmd t h e  nthhC,!.c nro-rm. 
The spec!-~1 ho?T!eroox i s  always represented on the s tu-  
dent counci l .  Yomer~orn o f f i c e r s ,  president ,  v ice  pres ident ,  
, secra ts ry ,  m d  t r easure r ,  %re elec ted  by popular vote st the be- 
rinnlnp of e ~ c h  semester, with the president  serving as studezlt 
counci l  r ep resen ta t ive .  
T h e r e  ~..e VRFIOUS corn i t t ees  in  the program t h a t  the 
special student.s h ~ v e  served with. Service m d  Red Cross, 
Ticke t  and Usher, and Halls Committees, t o  mention a few of 
thoge. On one occasion a member of the specia l  room was vice-  
c h a l m ~ n  of tbe S o c i ~ l  Committee. 
The club pro-rn a l w ~ y a  has a number of the  spec i a l  
Rtudanta Pmonr their membership. The s o c l ~ l  clubs f o r  the  cq- r la  
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a r e  Cosmopolitan and Sub-Deb. Academic clubs f o r  both boys 
and g i r l s  a r e  : E l  Circulo Eapanol (Spanish),  Chembiophysics 
c lub  (Science ) , Penci l  Pushers (English) and Societas  Romana 
 atin in), 
The a t h l e t i c  program a t  North High School provides 
op po r tun i t i e s  f o r  both boys and g i r l s  t o  develop prowess from 
th e  physfca l  and competitive aspect. Although i n  the spec i a l  
educat ion department the boys have over-shadowed the g i r l s ,  
t h e r e  i s  s t i l l  ac t ive  pa r t i c i pa t i on  by both sexes i n  the  pro- 
gram. 
The boys mag pa r t i c i pa t e  i n  f oo tba l l ,  baske tba l l ,  t r ack ,  
ba seba l l ,  swimmin~, wrest l ing,  cross-country, t enn i s ,  and go l f .  
Everp  zchool year  there  are  usual ly  three o r  four  boys who 
m ~ k e  the  v m 3 i t g  o r  junior v a r s i t y  teams. In one respect  the  
s p e c i a l  room reached i t s  climax from the a t h l e t i c  standpoint 
when R former member of the  homeroom was e lec ted  co-captain of 
the f o o t b n l l  t e r n  and se lec ted  on the 3es Moines All-City t e a7  
as chosen by t h e  l o c a l  newspaper. 
The a t h l e t i c  p r o . y m  f o r  the g i r l s  cons i s t s  of swLmin~, 
rope jurnninr, ~ o l f ,  t enn i s ,  and the intramural d e p a r h e n t  . The 
r i r l ~  h ~ v o  not  been RS ac t ive  as the boys i n  a t h l e t i c  pantici,a- 
tlon. None of them have been se lec ted  on the  v a r s i t y  team. 
Tho s p e c l ~ l  nducstion procrnm n t  ETorth Ri@h School hnC 
heen . s ta r ted  in l Q l r 7 .  VQ g p e c i a l  e f f o r t  h ~ d  been m ~ d e  t o  assess 
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t h e  e f f e c t i v e n e s s  of t h e  program. As p a r t  of t h i s  study,  i t  
was dec ided  t o  determine how t h e  s tudent  f a r e d  i n  t h i s  program. 
T h i s  was done by looking a t  t h e  success t hese  s tuden t s  had i n  
t h e  two courses  they  could e l e c t  from t h e  r e g u l a r  school o f f e r -  
ings, by checking t h e  holdin? power o f  t h e  prc~pram by  de te rn in-  
i n g  t h e  percentage  of dropouts,  and by askino t h e  s tuden t s  
themselves  c e r t a i n  ques t ions  about t he  program. 
The schoo l  records  were examined t o  determine t h e  
qrades  r e c e i v e d  by twenty-five s p e c i a l  educat ion s tuden t s  i n  
k- 
v a r i o u s  e l e c t e d  s u b j e c t s  dur ing the  1955-1956 school year. 
The r e s u l t s  of t h i s  a r e  presented i n  Table I, It w i l l  be 
no ted  t h a t  t h e  r eco rd  i s  gene ra l ly  m e  of f a i l u r e :  82 pe r  
ce? t  of t h e  f r ~ d e s  rece ived  Mere e i t h e r  "below average" o r  
" f a i l i n n . "  There were no "exce l len t"  g r ~ d e s ,  and only t h r e e  
(wt  of  fifty) "above ave raseon  This must be r e a d  wi th  t h e  
r e s l i x a t i o n  r e f e r r e d  t o  prev ious ly  t h a t  many o f  t h e  t eache r s  
r e n o r t e d  t h ~ t  h n p  r r ~ d e d  t h e  s tudents  qenerouslg. Ce r t a in ly  
t h e r e  13 l i t t l e  room f o r  R f e e l i n -  of achieveqent on the  p a r t  
of t h e  ~ p s c l s l  s tudentg ,  when t ne  - r ~ d e s  received are  so  low. 
Zchool r aco rds  were a l s o  examined t o  de te rn ine  the  
r ~ t e  o f  dropout o f  t h e  s t u d e n t s  i n  t he  s p e c i a l  prorrPme F i f t y  
~ p ~ c i a l  s t u d e n t s  were s e l e c t e d  from those who had been i n  t h e  
Proffnm aver R t h r ~ e - y e ~ r  per iod,  from 1453 t o  1Q56. They were 
c l a g a f . f i n d  i n t o  r roups accordin: t o  1.4. scores:  51-9 ,  60-65, 
66-70, 71-75, md 76-80. Then those  who h ~ d  ropped out  were 
no ted  ~ n d  plnced  in tho :.Q. Rroup. Percent~:es of those  
dropping out were then  determined. The r e s u l t s  are  presented 
i n  Table 11. Of the f i f t y  studied, 36 per cent  dropped out 
of school  d u r i n ~  o r  a t  the end of the t e n t h  grade. There is 
ve ry  d e f i n i t e  r e l a t i o n s h i p  between I.Q. score and cont inuat ion 
i n  school .  This c e r t a i n l y  r a i s e d  tloubt as  t o  the e f fec t iveness  
of t h e  a t tempts  t o  make school use fu l  t o  these s tudents .  It 
would sur,2est  t h a t  something more should be done. 
GMDES R E C E I V E D  I N  VARIOUS S U B J E C T S  BY TWEIITY-FIVE 
SPZCIAL EDUCATIOR STUDE1lTS AT NOWH HIGH 
SCHOOL, DES M O I N Z S ,  IONA, 1955-1956 
Grade Received 
S7l.S ject 1 2 3 4 5 
( Above ) ( Below ) 
( ~ x c e l l s n t )  (Averawe ) (Average)  ( ~ v e r a ~ e )  st ail in^) 
Art 0 0 0 3 3 
T o t a l  0 3 6 I? 22 
Per Cent O 6 12 38 ldL 
TABLE I1 
NUMBER AEjD PER CENT OF DROPOTVTS BY IQ SCORE 
FROM GROUP OF F I F T Y  SPECIAL STUDEJTTS AT 
NORTH HIGH SCHOOL, DES M O I N E S ,  IOWA, 
1955-1956 
Students  Dropouts Pe r  Cent o f  
I Q  Group i n  Group i n  Group Dropouts 
76-80 10 1 10 
71-75 9 2 22 
66-70 12 7 58 
60-65 15 5 33 
51-59 4 3 75 
T o t a l  50 18 36 
I n  o r d e r  t o  ~ e t  t h e  r eac t ions  of the  s tudents  who were 
1.n t h e  . spec ia l  p ro r ram,  interviews were held with a l l  those 
e n r o l l e d  in t h e  s p r i n p  of' 1957. Twenty of  these  s tudents  had 
been In t h e  special promam f o r  one year,  and eiuhteen had been 
i n  t h e  pronrnm f o r  one semester. Certa in  quest ions  were asked 
of both r roups ,  and ~ d d i t i o n a l  quest ions  were asked the  mem- 
bera  of t h e  f i r s t  semester p r o u ~ .  
The r n ~ j o r i t g  of both proups s a i d  t h a t  t h e  e l e c t i v e  
course3 were too h ~ r d  f o r  them. O f  the  f i r s t  semester students, 
15 of  t h o  18 s o  r e ~ o r t e d :  o f  the  second semester s tudents ,  14 
of t h e  20 g ~ i d  the  courses  wore too  hard. The a t t i t u d e  has 
c h ~ n r e d ,  b u t  thi3 i3 s t i l l  a 1 w ~ e  major i ty  who found the  work 
difficult. 
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Six the  18 f i r s t  semester s tudents  sa id  they would 
like graduate from high school, while 11 of the  20 second 
semester students so  reported.  This i s  considerable change i n  
e x p e c t a t i o n s ,  and i s  assumed t o  be due t o  f u r t h e r  acquaintance 
w i t h  t h e  schoo l  and more of a  f e e l i n g  of being a  papt of it. 
When asked, "Do You f e e l  d i f f e r e n t  because you are i n  
"specia l1 ' ,  only 4 of the  18 f i r s t  semester s t u d e n t s  s a i d  they 
d id ,  b u t  12 of t h e  20 second semester students s a i d  they did.  
One-third of both groups reported t h a t  they were em- 
ployed p a r t  time. Five of tne f i r s t  semester s tudents  had 
made p lans  f o r  the  f u t u r e ,  while 9 of the  second semester 
s t u d e n t s  had made plans.  P a r t  of t h i s  making of plans is  no 
doubt due t o  p,reater matur i ty ,  and p a r t  may be due t o  t h e  in- 
f luence  of the  school promam, as there  a re  many discuss for,^ 
about p l ~ n n i n q  w i t h  Indiv idual  s tudents  and i n  the homeroom, 
The f e e l i n q  t h a t  the  school proeram had been of help 
was expressed  by most of both groups. Sixteen of the 16 f i r s t  
semester  s t u d e n t s  s a i d  it had, and 18 of the 20 second semes- 
t e r  s t u d e n t s  s o  repor ted .  
A number of ~ d d i t i o n a l  questions were asked of the  
s t u d e n t s  i n  the  f i r s t  semester Group. Only 4 the l8 said 
t h a t  they  found the  s p e c i a l  c l a s s e s  too d i f f icu l t*  Thirteen 
of t h e  18 t h o u ~ h t  t h a t  t h e  s p e c i a l  c l a s ses  better than 
the  r e m l a r  c l ~ s s e s ,  Only 2 of these  s tudents  expected t o  
~ r ~ d u ~ t e  from h l ~ h  school,  
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From these  interviews, and from the da ta  presented 
about grades  rece ived and dropouts, a  general p ic ture  nay be 
drawn of a f e e l i n g  of haplessness on the pa r t  of these students.  
The b r - i ~ h t  spo t  i s  the expressed fee l ing  t h a t  the  spec ia l  
c l a s s e s  a re  considerably b e t t e r  than the  e lec t ive  classes.  
The gene ra l  a t t i t u d e  toward school i s  s t i l l  a negative one 
(on ly  8 of 18 " l ike"  school) ,  and t h i s  cannot r e s u l t  i n  very 
hiqh mot iva t ion  o r  i n t e r e s t .  
CHAPTER V 
SUMMARY AND CONCLUS IONS 
The Purpose of t h i s  study was t o  review the develop- 
ment and opera t ion  of the  s p e c i a l  education program f o r  r e -  
t a r d e d  c h i l d r e n  a t  N a r  t h  High School and t o  determine how 
s a t i s f a c t o r i l y  i t  was operating. T h i s  involved a  review of 
t h e  s p e c i a l  educat ion program i n  the  Des Moines Public Schools, 
t h e  p r e p a r a t i o n  of a  desc r ip t ion  of the program a t  North High 
School, and t h e  p resen ta t ion  of evidence which indica tes  i t s  
e f f e c t i v e n e s s .  This  was accom>lished through interviews with 
school  personnel ,  s tudy o f  documents and school records,  i n t e r -  
views w?.t,h s tudent9  i n  the  prosrav, and t h e  experience of the 
w r i t o r  who was a teacher  i n  t h i s  promam. 
The n ~ t u r e  of t h e  s p e c i a l  s tudent  and recornendations 
f o r  cond i t ions  of h i s  education were presented i n  Chapter 11. 
T h e  h i s t o r i c a l  development and current  pro!?ran f o r  the 
educat ion  o r  r e t ~ r d e d  chi ldren  a re  presented i n  Chapter 111. 
T h e  first provis ions  of t h i s  kind i n  the Des Moines schools 
were made i n  l q l ! ~ ,  ~t the  elementary school leve l .  Clmses 
f o r  the j un lo r  hinh school l e v e l  were introduced i n  1920. 
T h e  o n e - y e ~ r  p r o c r m  at North Hirh School was es tabl i shed  i n  
t h e  fnll of 19jt7. Thia prorrnm I s  described in Chapter N. 
The 3tlldnnt i n  the g ~ a c i d .  proyrm. at ?JoPth 
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s c h o o l  i s  w i t h  a s p e c i a l  group f o r  homeroom, E n o i s h ,  and 
s o c i a l  S t u d i e s .  One teacher  i s  respons ib le  f o r  a l l  three. In 
a d d i t i o n ,  t h e  s t u d e n t  e l e c t s  two o the r  courses from the r e y -  
l a r  s c h o o l  program. The s tuden t  and the  group a l s o  p a r t i c i p a t e  
i n  a l l  o t h e r  a s p e c t s  of t h e  r e g u l a r  school program, including 
s t u d e n t  c o u n c i l ,  e x t r a - c u r r i c u l a r  a c t i v i t i e s ,  and a t h l e t i c s .  
~t the  end of t h e  one year of the  s p e c i a l  program, t h e  s tudent  
may con t inue  i n  hish school  i n  the  r e p l a r  proSram and t r y  t o  
~ r a d u a t e .  The s p e c i a l  procram does no t  extend beyond t h e  
t e n t h  grade .  
The e v i d . e ~ c e  re.3arding the  adequacy of t he  proqrax was 
n o t  enccuraginq. The grades i n  r egu la r  sub jec t s  received by 
twenty-five, 3 n e c i ~ 1  .sfude2ts were tabulated, and i t  was found 
t h ~ t  83 ner cen t  of t3e qrades received w e r e  e i t h e r  "below 
~ v a r ~ r e "  o r  "fsi l in- . ' I  There were no "excel lent"  g ~ a d e s .  This 
, s l t ? , \ ~ t l q ~  i a  prob~blp worse t k ~ n  it a?pears, as  t h e  t eachers  
in r e n e r ~ l  .~R',CI t.h%fr they d i d  no t  wade the  spesPals as severe- 
ly 3 s  t h e  other s t u d e n t s ,  
Thir ty - s ix  p e r  cent  or fifty s tudents  &opped out of 
3chool d u r i n r  or nt t h e  end of t h e  t e n t h  yrade. In r e l ~ . t i o n  
to I.?. scores, t.be lower the  score, the p e a t e r  t he  a-cunt of 
dropout .  
?he 3t,udent3 expressed some ~ p p r e c i ~ t  ion of t h e  s p e c i a l  
P P o v r n ,  hut, t,ha l n r c e  m ~ j o - i t y  found t h e i r  r e n n l w  clnsses t o o  
h n r d .  T h e i r  n t t i t u d r r  t o ~ i n r d  school end t h e i r  e s ~ e c t ~ t i o n s  of 
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succes s  were r e p r e s e n t a t i v e  of a  very poor morale. The gen- 
e r a l  r e a c t  i o n  cou ld  be  cha rac t e r i zed  a s  one of discouragement 
and l a c k  of hope. 
On t h e  b a s i s  of the  f i nd ings  of t h i s  r epo r t  the follow- 
ing conc lus ions  a r e  made: 
1. The s p e c i a l  c l a s s e s  designed f o r  the  r e t a r d e d  
s t u d e n t  were r e l a t i v e l y  e f f e c t i v e ,  bu t  the ass ign ing  of t h e  
s t u d e n t  t o  two c l a s s e s  i n  t h e  " regula r"  program i s  not  success- 
f u l .  It i s  recommended t h a t  t h e  s p e c i a l  progrzm be expanded 
t o  i n c l u d e  t h e  f u l l  s choo l  day, except i n  those  cases  where 
there i s  reason t o  b e l i e v e  t h e  s tuden t  may be success fu l .  
2. The pro[ - rm d i d  not  r e t a i n  a s  m a y  s tudents  a s  
krculc! be  ?e . s i raSle ,  and t h e  dropout r a t e  increased  as  t b e  1.8.. 
sco ros  we?k eow*r. It 19 reccmer?ded t h a t  more a t t e n t i o n  be 
-1verl t.c ? r o v r d  t n -  e d n c ~ t  l ~ n a l  experiences f o r  C,h.os e  s tudents  
~t t h e  l o r ~ e r  r n n m  of i n t e l l i - e ? c e ,  if  they  a r e  t o  be i n  the  
pr0Prn.n. 
3. The f ~ i l i n a  ~ n d  n e m - f d i l i n -  r a d e s  rece ived ,  p lus  
renernl ~ t m o ~ p h a r o  of d i a c o u _ r ~ ~ e ~ e n t  on h e  p a r t  oT the 
.studants do n o t  i n d i c ~ t e  very  ~ o o d  l e n m i n y  condi t lons .  It is 
recornended t h q t  S I ~ C C F ~ . - . -  ~ n d  f a i l u r e  j u d ~ e n t s  be made more i n  
o r  t h e  c ~ p n c i t g  of the?re s t u d e r t s  to succeed. It mng be 
t ,hnt the m l l - d n y  ~ p e c l n l  promnm n.q reconendaO i n  "2" abme m u l d  
c h ~ n y e  t h e  ~tmo.sphere  t o  r\ mere p o s i t i v e  one. 
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